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I. Introduction and Background. 
 

A formal annual assessment process was first implemented in the Spring of 2001.  In 

2003 the assessment process was restructured.  Based on this restructuring it was decided 

that biannual learning assessment reports would be created based on two years of 

assessment data beginning in the of Fall 2004.  That initial learning assessment report 

encompassed student data from Fall 2002 to Spring 2004. Each subsequent period would 

be for a two-year period. e.g. Fall 2004 to Spring 2006, Fall 2006 to Spring 2008, Fall 

2008 to Spring 2010, Fall 2010 to Spring 2012, Fall 2012 to Spring 2014, Fall 2014 to 

Spring 2016. 

 

The data in this assessment report encompasses the time period Fall 2014 to Spring 2016.  

In the assessment period, Spring 2006-Fall 2008, we used the following assessment tools: 

two ACT Workkeys and a program-specific Skill/Knowledge test.  The ACT Workkeys 

test had been chosen by the Department, as a measure of General Education learning. 

Each Career program area used two of the eight test areas that best fit the General 

education component of that program.  A separate assessment tool had been developed 

for each Career program to measure the specific academic and technical skills that should 

have been learned in that program area. The ACT Workkeys tools and program-specific 

skill test were embedded in a specific class for each of the four program areas: 

Accounting, Finance (Economics) Management, and Marketing. It was hoped that 

students would take that respective class in their final semester before graduating, though 

this was often not the case. Those classes were not restricted in enrollment to degree 

students. The assessment testing was a required part of the curriculum for those specific 

classes and students were required to complete them in order to receive a grade for their 

class.   

 

We experienced several issues with the above assessment process:   

1.  All students enrolled in the capstone classes were participating in the assessment 

process.  This included students seeking a certificate in the accounting, 

management, marketing and finance areas as well as non-degree-seeking students 

and AA-transferring students.  Most of these students had not acquired the 

necessary skills to do well on the assessment tools. 

 

2. Because the assessment tools were not part of a formal grade, students had no 

incentive to do well on the program-specific test or ACT Workkeys. 

 

3. Many students were taking the capstone-imbedded class before their final 

semester of school. Without completing all of the required classes, students did 

not possess the necessary tools to do well on the program-specific test and/or the 

Workkeys. 

 

Because we wanted the capstone class to provide meaningful and useful data as to how 

well our program was doing as well as be able to use our assessment data to improve 

student learning, it was unanimously agreed upon within our department, that a separate 



capstone class should be created for our program.  With this in mind, a new one-credit 

BUS298 Business Capstone class was developed during the summer of 2008 and offered 

for the first time in the Spring of 2009. The class was designed as an online class that the 

students would take during their final semester in school and contained three 

components: 

 

1. ACT Workkeys to measure General Education learning. 

2. A business simulation to provide students an opportunity to apply knowledge 

gained from other courses in their program including: accounting, management, 

marketing, finance and strategy. The simulation served as culminating experience 

integrating all the course work taken in the Associate of Applied Science 

program. 

3. A standardized skills outcome assessment: We are currently using the Major 

Fields Test by Educational Testing Services (ETS) that provided: 

•A national or other broad comparison group 

•Longitudinal data 

•Diagnostic feedback 

•A test design that had proven validity, reliability, fairness and was 

representative of community colleges similar to ours. 

 

 

In the spring of 2013, the College made the determination that the students in our 

Capstone class no longer had to take the ACT Workkeys to measure General Education 

learning.  The Workkeys were removed as an assessment tool beginning in the spring of 

2013.  

 

The two remaining components above (the business simulation as well as the 

standardized skills test), continue to allow us to assess the learning taking place by the 

students in the Business Administration Program, but an additional benefit is provided by 

the simulation. The simulation has students apply what they have learned in the program. 

By graphing the results of their improvement/progress in running their own businesses, 

students gain a better appreciation of how accounting, finance, marketing and 

management skills interrelate to improve business profitability and overall business 

success, in a competitive market.  

 

 

Our Business Advisory Council continues to provide advice regarding possible changes 

in curriculum due to changes in skills required by employers in the workplace. One such 

change was the update of objectives in our Introduction to Business class as well as 

advice on updates to the objectives of our Principles of Finance, Financial Accounting, 

Principles of Marketing and Principles of Management classes. The Council’s advice 

continues to be instrumental in our decisions to make changes in our program’s 

curriculum as well as improvements in how to maintain currency, clarity and delivery of 

our subjects in the classroom. 

 

Since making Principles of Finance part of the core list of courses in the Business 

Administration AAS degree program, we have sought to expand our class offerings in 



finance by offering the Principles class as both an online as well as a traditional on-

campus class.  In addition, we offered the Money and Banking class for the first time as 

an online class during the fall of 2010. In the summer of 2013 a new, full-time faculty 

member was hired to replace Litao Zhong, who had taken a position at a four-year 

university. Our new faculty person has been a welcome addition to our program and she 

has striven to further enrich the finance education that our students receive. On the 

retirement of our prior full time Economics instructor, Ms. Dickens moved to teaching 

Economics full time and an additional faculty member was hired to teach both 

Accounting and Finance classes. We currently have a temporary full time faculty member 

also teaching Economics classes. 

 

In Spring 2016 the one-hour capstone class was changed from a 12 week course to an 8-

week online course, due to the college discouraging 12 week classes.  This has led to 

some issues in this course. 

 

Specifics regarding the Assessment tools are included on the following pages. 

 



 The Business Simulation: 

 

The specific skill instrument is an online business simulation that recreates the day-to-day 

experiences involved in starting and running a small business.  The students take on the 

role of founder and CEO of the business and must price products, order inventory, 

conduct sales and marketing initiatives, review financial statements, hire and fire 

employees, manage schedules, and more.  The goal is to build and manage a successful 

business.  The student monitors their success by evaluating profitability, market share, 

customer satisfaction, employee morale, and personal goals. The student initially learns 

to use the simulation by running a sample company for one week and then the simulation 

is restarted and the student essentially starts over and can make new/revised decisions 

now that he/she is comfortable using the simulation because of the “practice rounds”.     

 

 During the simulation phase of the capstone course, students are required to work within 

the simulation for approximately four weeks—One week to register and become familiar 

with the program and three weeks running their own company which they created.  

Initially, prior to the fall of 2012, the students were required to run each calendar week of 

the course for “one simulated week” in the simulation. However, the period of time in the 

simulation was changed to “one simulated month” to allow for 

changes/improvements/decisions that the student had made in the running of their 

business to present.  

 

The department feels that while this simulation is a good match for our student 

population and our program because it assesses many things including: student’s 

understanding of pricing products, ordering inventory, conducting sales and marketing 

initiatives and reviewing financial statements to help make business decisions to improve 

performance, it may take too much of the minimal time available in a one-hour class. 

Students must review performance reports that give results of accounting, management, 

marketing, and finance decisions. The simulation was used throughout the period of this 

report and it has been well received by the students, though they feel it takes a lot of time. 

We are evaluating whether the time needed to learn the mechanics of the simulation are 

eroding the time to review and prepare for the other outcome assessment tool, the MFT 

exam. 

 

 

A Standardized Outcome Assessment: 

 

The specific skill instrument is a standardized exam given to college students nationwide.  

Use of a standardized test, provides a basis for benchmarking as well as cross-

institutional comparison. It also provides comprehensive and customizable comparative 

data that can help us pinpoint strengths/weaknesses in our curricula or teaching methods. 

It is used to assess subject matter and skills a student is expected to have mastered in a 

field of study.  

 

The standardized test used was Educational Testing Services, Major Field Tests for 

Associate Degree Business Programs. It is a standardized test which provides 

comprehensive outcomes assessments designed to measure the critical knowledge and 



understanding obtained by students in a major field of study—which for our program 

was: Accounting, Economics (Finance), Management, and Marketing.  The Major Field 

Tests is designed to go beyond the measurement of factual knowledge by helping 

instructors evaluate students’ ability to analyze and solve problems, understand 

relationships and interpret material from their major field of study.  The ETS Major Field 

Test for Associate Degree Business Programs was developed specifically for students 

who are earning an associate degree in business at community colleges or two-year 

business programs.  ETS has developed the Major Field Tests for Associate Degree 

Business Programs in partnership with the Association of Collegiate Business Schools 

and Programs (ACBSP), which has endorsed using the test to collect Student Learning 

Outcomes (SLO) metrics. This currently seems to be the most appropriate instrument for 

assessment.  It does have a disadvantage in that the number of institutions utilizing the 

instrument is limited and varies from year to year.  That leads to comparative analysis of 

results rather than measuring against some more absolute or constant assessment 

standard. Also, unfortunately, specific area information is only available if a minimum 

number of students take the test each semester.  In the past cycle we have been able to 

obtain this departmental (area) specific data only once out of the four test cycles. 

 

 

Upon completion, the exams are sent in to ETS (Educational Testing Services) for 

grading.  We receive feedback as to the students’ total scores, sub-scores, proficiency 

classifications and diagnostic feedback. We also receive means, medians and standard 

deviations for our students taking the exam compared to all other domestic students 

taking the exam in the U.S. Details of the test methodology are appended to this report in 

Appendix B. 



II.    Data and Results 
 

 

Following is the assessment data for the semesters under study Fall 2014 Spring 2016: 

 

ETS Major Field Tests for Associate Degree Business Programs Exam results scores: 

(Semester 1 of 4) 
 

The test was administered to 311 students from 14 institutions nationwide with the mean 

student score being 546.7 of those tested.  (The actual student score range was between 

520-600 points.) The data included students with 31-90 credit hours from domestic 

institutions from September 2015 through June 2016 

 

FALL 2014:                                                                                              
 

FALL 2014 

 

Student Name 

Major Individual 

Student Score 

Exam  

Percentile 

XX AAS ACT 547 52 
XX AAS MAN 569 94 

 

 

There was not adequate data for ETS to run departmental results. 

 

 

 
 

ETS Major Field Tests for Associate Degree Business Programs Exam results scores: 

(Semester 2 of 4) 
 

 

The test was administered to 311 students from 14 institutions nationwide with the mean 

student score being 546.7 of those tested.  (The actual student score range was between 

520-600 points.) The data included students with 31-90 credit hours from domestic 

institutions from September 2015 through June 2016 
 

 

SPRING 2015 

 

Student Name 

Major Individual 

Student Score 

Exam 

 Percentile 

XX AAS ACT 552 66 
XX AAS ACT 549 55 
XX AAS MAN 564 90 
XX AAS MAN 541 33 

 

There was not adequate data for ETS to run departmental results. 

 



ETS Major Field Tests for Associate Degree Business Programs Exam results scores: 

(Semester 3 of 4) 
 

 

The test was administered to 311 students from 14 institutions nationwide with the mean 

student score being 546.7 of those tested.  (The actual student score range was between 

520-600 points.) The data included students with 31-90 credit hours from domestic 

institutions from September 2015 through June 2016 
 

 

FALL 2015 

 

Student Name 

Major Individual 

Student Score 

Exam 

 Percentile 

XX AAS MAR 558 81 
XX AAS ACT 587 99 
XX AAA MAN 528 5 
XX AAS MAN 556 75 
XX AAS ACT 549 55 

 

There was not adequate data for ETS to run departmental results. 

 

 

 

ETS Major Field Tests for Associate Degree Business Programs Exam results scores: 

(Semester 4 of 4) 
 

 

The test was administered to 311 students from 14 institutions nationwide with the mean 

student score being 546.7 of those tested.  (The actual student score range was between 

520-600 points.) The data included students with 31-90 credit hours from domestic 

institutions from September 2015 through June 2016 
 

 

SPRING 2016 

 

Student Name 

Major Individual 

Student Score 

Exam 

 Percentile 

XX AAS.ACT 555 72% 

XX AAS.MAN 565 91% 

XX AAS. MAN 560 83% 

XX AAS.FIN 540 30% 

XX AAS.ACT 571 96% 

XX AAS.ACT 543 41% 

XX AAS.ACT 544 41% 

XX AAS. MAN 554 72% 

XX AAS MAR 562 87% 

 

 



 

The Major Field Tests for Associate Degree Business Programs skill exam also provided 

details as to how our college performed compared to the other colleges who participated. 

The test was administered to 14 domestic institutions. Assessment indicators were 

provided for Accounting, Economics, Management and Marketing: 

 

SPRING 2016 

Assessment Indicator 

SCC Score Mean Exam 

Institution 

Score 

Exam  

Percentile 

Accounting 43 39.6 71 

Economics 55 53.8 57 

Management 63 49.9 92 

Marketing 67 52.1 99 

 

 

 

 

 

 

 

 

 

Simulation Data: 

 

Data pertaining to the students’ performance in the Go Venture Simulation is included 

in the Appendix A at the end of this report.   Since its purpose was to provide a 

culminating experience for students to apply knowledge gained from other courses in 

their program including: accounting, management, marketing, finance, economics and 

strategy, it was not used as an assessment tool during this two-year period. 



II. Data Analysis and Interpretation 
 

ETS, Major Field Tests for Associate Degree Business 

Programs: 

 
Regarding the Standardized Assessment exam taken by students, exam scores were 

broken down as follows: 

 

DEPARTMENTAL SUMMARY OF TOTAL TEST AND SUBSCORES for: 

FALL 2014 + Spring 2015 + Fall 2015 + Spring 2016 

Test: Associate Business Major Fields Test 

Institution: St. Charles Community College 

SCC Students Tested During Period: 19 

Total Students Tested Nationwide: 311  September 2015-June 2016 

Scaled Score 

Range 

 

(520-600) 

Number in 

Range 

Percent 

Below 

   

   

575-600 1 99 

570-574 1 96 

565-569 2 90 

560-564 3 83 

555-559 3 75 

550-554 2 63 

545-549 3 46 

540-544 4 28 

535-539 0 14 

530-534 0 8 

525-529 1 2 

520-524 0 1 

 

  

Students responding to less than 50% of the questions: 0 

Students in frequency distribution: 19 

 

 

 

According to DESE, if we are using a nationally normed test, generally, passing is 

considered scoring above the 50th percentile. Of the 19 students tested during this two 

year period in the Business Administration Program, 15 students or79% achieved that. 

 



The total number of students taking the exam was small, only 19 students.  Keeping this 

in mind, the scores received by our students on the above standardized skills assessment; 

do reflect positively on our program. 79% (15out of 19) of the students tested, scored 

above the 50th percentile of the 311 students taking the exam nationally and half of our 

students (10 out of 19), tested within or above 75th percentile. These scores indicate that 

the majority of our students have acquired and retained a satisfactory level of accounting, 

finance, management or marketing related knowledge during the course of their studies in 

the AAS program.   

 

Furthermore, the test provided data to be used as a way to compare our college to the 

performance of the other colleges who participated. The test was administered to 14 

domestic institutions during the period covered by this report. Assessment indicators 

were provided for Accounting, Economics, Management and Marketing. The exam 

scores were broken down as follows: 

 

 

Institution Summary of Assessment Indicators: 

 No. of schools 

assessed 

Accounting Economics Management Marketing 

Spring 2016 SCC 43 55 63 67 

MFT Mean 14 40 54 50 52 

 

The scores received by our institution on the above standardized skills assessment do 

reflect positively on our program. The assessment indicators report that all of our 

business program areas are consistently scoring above the MF average of schools 

assessed.  These scores provide a comprehensive way for us to compare our program’s 

performance with that of other similar programs at other two-year institutions.  These 

scores indicate our business program is doing an adequate job of teaching our curricula 

and the methods being used are also adequate. 

 



IV.    Discussion of Data with Program Faculty and Advisory 

Committee. 
 

This report reflects the assessment results for our program since switching from an 

embedded assessment to a separate capstone course offering.  We feel very comfortable 

with the BUS298 Business Administration Capstone class serving as an assessment tool 

of our business program.  We are striving to insure that the students enrolled in the 

capstone class are limited to students seeking an AAS business degree and that they are 

enrolling in their final semester of school. (We actually contact all students before the 

semester begins to insure that they are taking the class in the appropriate last semester.)  

In addition, we feel it is appropriate to be using a standardized skills assessment as it 

provides a national comparison group as well as longitudinal data, diagnostic feedback 

and a test design that has proven validity, reliability, fairness and is representative of 

community colleges similar to ours. 

 

In addition, it was voiced by the faculty, that because students receive a grade for their 

performances on the standardized exam, they have a stronger incentive to do their best. 

This in turn provides a more accurate reflection of retained knowledge and skill. 

 

Meeting with the full-time faculty in our program and reviewing the data, we felt that for 

the most part, all of our areas were doing a good job of teaching the curricula and our 

program was achieving its desired student outcomes. 

 

There are some issues to be addressed though.  With a change to an eight-week course, 

the simulation time is too cramped for substantive analysis and the amount of time for 

MFT review is truncated. Furthermore, the MFT exam had only 14 institutions 

participating in this period.  That leads to questions about the efficacy of this instrument 

as our prime assessment tool.  However, at this time it appears to still be the only 

nationally normed assessment instrument available for this program. 

 

 

 

V.    Implication for Improvements or Changes 

 

At the end of each semester, students were asked to complete a survey of the capstone 

class that included questions related to the simulation used in the class as well as 

questions related to how well prepared they felt they were for the MFT standardized skill 

exam.  Each semester, this feedback was crucial and was the impetus for several changes 

made in the course.  

 

Based on the comments in these surveys, the simulation was changed from the 

Foundation Business Simulation by Management Simulation, Inc. to the GoVenture Small 

Business simulation by Media Spark.  In addition, students felt that having the MFT exam 

at the end of the semester and trying to prepare for it was too much as it competed with 

their other final exams. A decision was made to switch the timing of the simulation and 

the MFT exam preparation. The preparation for the MFT skills test now takes place at the 



beginning of the semester and the simulation takes up the final half.  

 

Furthermore, changes have been made in the weekly scheduled due dates of the 

simulation. As mentioned earlier, the period of time in the simulation was changed from 

“one simulated week” to “one simulated month” to allow for 

changes/improvements/decisions that the student had made in the running of their 

business, to bloom within the simulation. Expanding the period of time, within the 

simulation, better enabled students to see how their decisions impacted the success of 

their business and encouraged students to make more improvements for even stronger 

gains.  As noted above, the simulation is not working well with the shortened time frame 

first started in Spring 2016.  We will need to decide if we want to continue using the 

simulation as part of the capstone or move to a different culminating experience. 

 

In order for the business program to use the results of the learning assessment we must 

assume reliability in the standardized skills exam (MFT) given to students enrolled in the 

BUS 298 Business Administration Capstone course.  We still feel confident that the ETS 

Major Fields Test for Business Administration Majors is the most appropriate test for all 

of our students.  However, the decrease in number of institutions participating, as noted 

elsewhere leads to concerns about the instrument’s validity as a comparative tool. 

 

Even though overall curriculum requirements have not changed, emphasis on different 

subjects has shifted a little as the job marketplace has evolved and as we have received 

advice from our Business Advisory Council.  Furthermore, textbooks have been updated 

and changed in many of the classes as well as a further refining of class objectives has 

been initiated for all of the program’s “Principles” classes which include: Financial 

Accounting, Principles of Marketing, Principles of Management and Principles of 

Finance.  

 

 

 

VI.   Action Steps 
 

 We will continue to survey the students at the end of each semester to ascertain 

what they liked and or disliked about the capstone class. Continuous refinements 

can be made. 

 

 At this point, the ETS, Major Fields Test appears to be the best nationally normed 

instrument available, even with its problems.  We will continue to examine and 

evaluate this and other potential assessment instruments. 

 

 We will evaluate alternatives to the simulation for application in the capstone 

course. 

 

 We will evaluate whether the 8 week course time frame is adequate compared to a 

16-week course, and also whether the course should be offered only in the Spring 

as opposed to both Fall and Spring. 



 

 We will continue to monitor and review courses and our curriculum in our 

relevant degree programs to maintain currency in each of our disciplines. 

 

 We will review desired course competencies and continue to refine course 

objectives. 

 

 We will share assessment results with all faculty to strengthen the connection 

between competencies and course objectives and student performance.  The link 

between program assessment, course objectives and assessment, and assignment 

assessment, needs to be continually monitored and improved. 

 

 

 

 

 

 



Appendix A:   

Simulation Data 
 

 

 

Summary and Reports 
 

FALL 2014 

After running the GoVenture Small Business Simulation by Media Spark for four practice 

“weeks”, the student restarted their companies and ran them for an additional four 

“weeks”, printing financial reports at the end of each of the four weeks. The simulation 

gave their company a score based on the following weightings:  Profits: 10%; Net Worth 

35%; Market Share 15%; Customer Satisfaction 15%; Employee Morale 15%; and 

Lifestyle 10% for a total possible of 100%. Here is each student’s score at the end of each 

of their four weeks: 

 
FALL 
2014 
Student 
Name 

                                                     
 

Major 

End of 
Week #1 

 (Out of 100 pts.) 

End of 
Week #2  

(Out of 100 pts.) 

End of 
Week #3 

(Out of 100 pts.) 

End of 
Week #4 

(Out of 100 pts.) 

XX AAS ACT 59 63 68 70 

XX AAS MAN 26 29 29 NA 

 

 
SPRING 
2015 
Student 
Name 

                                                     
 

Major 

End of 
Month #1 

 (Out of 100 pts.) 

End of 
Month #2  

(Out of 100 pts.) 

End of 
Month #3 

(Out of 100 pts.) 

End of 
Month #4 

(Out of 100 pts.) 

XX AAS ACT 59 63 68 70 

XX AAS ACT 37 46 51 53 

XX AAS MAN 42 45 45 47 

XX AAS MAN 23 36 38 53 

 

 

 
FALL 
2015 
Student 
Name 

                                                     
 

Major 

End of 
Month #1 

 (Out of 100 pts.) 

End of 
Month #2  

(Out of 100 pts.) 

End of 
Month #3 

(Out of 100 pts.) 

End of 
Month #4 

(Out of 100 pts.) 

XX AAS ACT 22 60 66 68 

XX AAA MAN 23 21 22 NA 

XX AAS MAN 24 40 42 NA 

XX AAS ACT 49 66 65 64 

 

 



Capstone switched to 8-week class at this point.   

 

SPRING 
2016 
Student 
Name 

                                                     
 

Major 

End of 
Month #1 

 (Out of 100 pts.) 

End of 
Month #2  

(Out of 100 pts.) 

End of 
Month #3 

(Out of 100 pts.) 

XX AAS.ACT 16 37 52 

XX AAS.MAN 40 48 49 

XX AAS. MAN 64 48 64 

XX AAS.FIN 71 71 71 

XX AAS.ACT 66 48 65 

XX AAS.ACT 25 30 30 

XX AAS.ACT 16 20 18 

XX AAS. MAN 65 73 74 

XX AAS MAR 63 65 67 

 



Appendix B:   

ETS (Educational Testing Services) Test Methodology 

 
 

 

About ETS® Major Field Tests 

How can you demonstrate the effectiveness of your program and evaluate 

students' mastery of their major field of study? 

The ETS® Major Field Tests are comprehensive undergraduate and MBA 

outcomes assessments designed to measure the critical knowledge and 

understanding obtained by students in a major field of study. The Major Field 

Tests go beyond the measurement of factual knowledge by helping you 

evaluate your students' ability to analyze and solve problems, understand 

relationships and interpret material from their major field of study. 

ETS offers comprehensive national comparative data for the Major Field Tests, 

enabling you to evaluate your students' performance and compare your 

program's effectiveness to programs at similar institutions nationwide. 

Offered in more than a dozen undergraduate fields of study, including the 

Associate Degree in Business and the Master's degree in Business 

Administration (MBA), the Major Field Tests help you: 

 prepare students to succeed by using test results to improve curricula 

 demonstrate the strengths of your program to prospective students and 

faculty 

 compete for performance funding 

 help ensure your students have mastered their field of study 

 use your time to focus on other aspects of accreditation 

ETS is pleased to announce our latest assessment of student learning outcomes 

– the HEIghten™ outcomes assessment suite. This suite of computer-delivered, 

modular assessments enables you to tailor your student learning outcomes 

assessments by choosing the skills that match your institution’s goals — and 

provides the actionable data you need.  

https://www.ets.org/heighten/


Supplement your program’s assessment plan with additional evidence of your 

students’ skills in Critical thinking, Quantitative Literacy and Written 

Communication. 

Contact an ETS advisor today and learn how using the HEIghten outcomes 

assessment suite can augment your ETS Major Field Test data to help you tell a 

more complete story of student learning. 

Who Takes the Major Field Tests? 

Students in undergraduate and MBA programs may take the Major Field Tests. 

The Major Field Tests cover the following fields of study: 

Undergraduates 

Biology Mathematics  

Chemistry Music 

Computer Science  Physics  

Criminal Justice Political Science 

Economics Psychology 

Literature in English  Sociology 

Business Majors 

 Associate Degree in Business 

 Bachelor's Degree in Business 

 Master of Business Administration (MBA) 
 

Content Validity: The Major Field Test (MFT) in Business for Associate Degree 

Programs, first administered in 2007, assesses mastery of concepts, principles and 

knowledge by students graduating with an Associate Degree in Business. To ensure 

fairness and content relevance, the test is revised approximately every four to five years. 

Developed by Leading Educators in the Field Experienced faculty members representing 

all of the relevant areas of the discipline determine test specifications, questions and types 

of scores reported. ETS assessment experts subject each question to rigorous tests of 

sensitivity and reliability. Every effort is made to include questions that assess the most 

common and important topics and skills. Questions that require interpretation of graphs, 

diagrams and charts are included. Academic departments may add up to two subgroups 

and as many as 50 additional locally written questions to test areas of the discipline that 

may be unique to the department or institution. National Comparative Data A 

Comparative Data Guide, published each year, contains tables of scaled scores and 

percentiles for individual student scores, departmental mean scores and any subscores or 

group assessment indicators that the test may support. The tables of data for the MFT in 

Business for Associate Degree Programs are drawn from students exiting their 

https://forms.ets.org/sf/heighten/contact/
https://www.ets.org/mft/about/content/biology
https://www.ets.org/mft/about/content/mathematics
https://www.ets.org/mft/about/content/chemistry
https://www.ets.org/mft/about/content/music
https://www.ets.org/mft/about/content/computer_science
https://www.ets.org/mft/about/content/physics
https://www.ets.org/mft/about/content/criminal_justice
https://www.ets.org/mft/about/content/political_science
https://www.ets.org/mft/about/content/economics
https://www.ets.org/mft/about/content/psychology
https://www.ets.org/mft/about/content/literature_english
https://www.ets.org/mft/about/content/sociology
https://www.ets.org/mft/about/content/associate_business
https://www.ets.org/mft/about/content/bachelor_business
https://www.ets.org/mft/about/content/mba


Associate’s program. Nearly 1,500 colleges and universities employ one or more of the 

Major Field Tests for student achievement and curriculum evaluation each year. 

 

The Major Field Test in Business for Associate Degree Programs contains 100 multiple-

choice items. The questions are designed to measure a student’s knowledge and skills in 

the core curriculum of a two-year business program. Students are asked to analyze and 

solve problems, understand relationships and interpret representative material. The test 

assumes that most institutions will offer common core areas of study that include 

accounting, economics, management and marketing. In addition, it is assumed that these 

common core areas address important social and international considerations of modern 

business operations. The questions represent a wide range of difficulty, and the test 

attempts to cover both depth and breadth in assessing students’ levels of achievement. 

Programs can choose when and where to administer the test. It is designed to take two 

hours and may be split into two sessions. This test must be given by a proctor. 

Mathematical operations do not require the use of a calculator. The distribution of the 

content areas with some examples of the topics covered is as follows: The Test Outline I. 

Accounting (~30%) A. Financial Accounting: Conceptual foundations, income statement 

and statement of retained earnings, balance sheet, statement of cash flows, financial 

statement analysis, accounting cycle, depreciation, special journals B. Managerial 

Accounting: Cost concepts; cost, volume and profit analysis; budgeting (except capital 

budgeting covered in Financial Accounting); nonroutine decision making; costing 

systems (product, standard and activities-based) II. Management (~30%) A. Management 

Process: History and theory, functions (organizational structure, planning, controlling); 

group/ team dynamics and managing diversity B. Organizational Behavior: Leadership 

and motivation, communication, group/team dynamics C. Strategy and Policy: Strategic 

analysis and policy determination D. Other Management Course Content: International 

management and entrepreneurship III. Marketing (~20%) A. Marketing Processes: 

Strategic marketing, “The 4 P’s” (Product, Price, Promotion, Place), marketing 

environment, marketing research and information systems, consumer and industrial 

behavior, global marketing B. Marketing Institutions: Consumer markets/market 

segmentation, industrial markets, service and nonprofit markets, social issues IV. 

Economics (~20%) A. Macroeconomics: National accounts and income determination; 

monetary and fiscal policy; Federal Reserve system; employment, inflation and growth; 

international economics (comparative advantage and international trade, balance of 

payments, exchange rates) B. Microeconomics: Supply and demand, production and cost, 

market structure 


